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Abstract: Based on ontology research and second language acquisition theory, this paper collects the corpus of homework, dynamic
corpus and test questionnaire of Southeast Asian students, and analyzes the acquisition of the typical polysemous adverb You (X) from
the perspective of error analysis and acquisition order, and then gives corresponding teaching suggestions, with a view to all the benefits

for the acquisition of polysemous Adverbs by second language learners.
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1. Meaning Setting, Research Methods and
Corpus Sources of You(X)

Polysemous adverbs have always been a difficulty for foreign
students in Chinese acquisition, among which the meaning
and usage of X are complex and changeable, with high
frequency of use, which has become a typical representative.
Based on our practical teaching experience, we refer to
Practical Modern Chinese Grammar (Revised Edition) edited
by Liu Yuehua and Pan Wenyu, 800 Modern Chinese Words
edited by Lv Shuxiang, Modern Chinese Dictionary (Seventh
Edition) edited by Institute of language, Academy of Social
Sciences, and Modern Chinese Function Word Dictionary
edited by Zhang Bin. The main meanings of X are set as
follows:

1.1 & <484k [1]p633, Action, State, Situation etc. Appear
Successively.

A. The former and the latter clauses repeat the same verb with
the same or different subject. For example: ‘» £ X5 LT @
N, X ET,

B. In a clause, repeat the same verb before and after,
indicating repeated times. For example: #.2 7 X 2, H %
FWA Ak,

C. Repeat the same —+= 78 before and after, indicating
repeated times. For example: fb.—if X —i& 33t i£ B T 6%
2/

D. Different phrasing verbs indicate that the action continues
successively. For example: #2289, X EE/HE L, =
AR

E. A 7X B, B 7X A, which means the action happens
repeatedly and alternately. For example: # 7 X5, 57 X
¥, ABHEA L,

1.2 £ F7A & [1]p634, Actions, States, Situations etc.
Appear Together.

A. X is used for the following items. For example: fb & & 5
festoy, XAw@, EAREIEARR S G,

B. Use X for each item. For example: iX M/ #Z )L X & A K,
Xe:®, AXET 5L,

C. Repeat the same adjective before and after, indicating a
deep degree. For example, # )t 8 5 4 = L=,

D. Adjl+@+X+Adj2. For example: #3318 &9 3E %F7¢C i X
B

E. Bt+Adj1/V1+ X +Adj2/V2. For example: %4t &K R BL
12T XIF7C o

1.3 Indicates a Tone of Reinforcement.

A. To strengthen the turning point, the front is often used in
conjunction with can (is) and. For example: BL4F 5307, =T
NERIIRET

B. Strengthen negation. For example: X 2 /3% F, XA
FREBMRBEC,

C. We should strengthen the counter question. For example:

BREIXHAMTL2AR? BAEHEEFLHE L,

For the convenience of the following analysis, we use 1A, 1B,
1C, 1D, 1E, 2A, 2B, 2C, 2D, 2E, 3A, 3B and 3C to represent
the 13 sub categories of the above three categories.

Referring to the research of scholars like Ding Chongming [2],
this paper uses the methods of statistical analysis of natural
corpus and induced corpus, with the help of ontology research
and second language acquisition theory. There are three main
sources of corpus: one is the corpus of X in the Southeast
Asian students' homework and test papers collected by us and
the members of the research group; the second is the corpus of
X in the HSK dynamic composition corpus of Beijing
Language and Culture University andcomposition corpus of
Chinese descent students in Southeast Asian of Jinan
University, the third is a kind of X test questionnaire
designed for Southeast Asian students. The first part of the
questionnaire is the basic personal information: gender, age,
grade, time of learning Chinese, whether to take HSK exam
and the grade. The second part is the test content, which is
divided into three types, There are 45 small questions in total,
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which are intended to investigate the mastery of various
meanings and confusing words of X by foreign students: the
first one is a single choice question, with one small question
set for each meaning item, and the other four small questions
respectively examine ., /&, i&, 7, with 17 small questions
in total; the second one is to fill in the blank, with two small
questions set for each meaning item, and examine the mastery
of 4., f£, i&, . There are 28 questions. Now the test
questionnaire is presented as follows:

=) &

A C) S8 () F4 () FIXE () F ARG 5w
HSK#4 () HSKH 4% ()

—, B AR

LAZR () BT, SMTLMRERH X, AL B.H C.D.
L2FZARAT () A, TABTE k., AL B#HC.
X DAE3HMNBFT —k () —K¥RP. ALB.XC.
it DAE 4AKRERET RMEFW, FIASRIRET, AKX
() £, AFB.XCHEDFSBIGRIFHE, () £k
TR, A.X B.iL CAL DL 6445z T, 87 ()
B, BET XEZ, AL B.X C.iL DAL 7.HuPE4& KFE A ),

() T"eadxis, —HARLE23iE. AF B. X CiED.
HF BEEAEARIF, () RAEKA, EL5ATHT AR
9, AXB. X CiEDFF9FHHEF, A2 () il

() A%, AFBXCELDAL0NEERFERZRA ()

EARIARE] P, A FF B. X CiL DAL 115 FIEF 2%k
() ke AFF B.X C.if DAL 12X FiLEE R AL #
Z, RERRAEM () 2%. A B.X C.if D.& 134
BEIINGEE, KA, () 5. A B.XC.
DAL 14 FIF XA ALE, AEMSR () RET. AFFB.
X CiE DA IS HA () RAZRA, HEEXKRA? A
F B.X CiL DAL 16. R T AR5 4P 690t 1], X()A A+
ATRE L0 R? A B.X CAL DAL 17.F) A4 A A b
TAFRAF, TEE EuidF () R4F. AF B X CiED.

=

ZLRERAG LT B A i — i)

18I A EFkid, A () KT 19X BARTFRET,
£ET () e 20.%—%& () —BMEET, F2MGH
b, 217 RE, €8 () £EFTAKE. 2.4+ %
T, AXRFEZIIL, BAE () iFit. 234824 %F, ()
RRA R, B EF, 248 () B, % () ik,
HIERAE £ T 25 8B IHEZH A () AE, 26.
Wt & m () B, RATRIF. 27.55, A KM
A4, () A4 a4r, 280 FMT/HRS, ¥ L2 ()
HARE R 29.FIRA 2 AR, ()42 304 ()
RRMGE, At 2ABLARER? 31LARE E0%k, () fe#
EIATF R FR? . EERE THL, 848 () 5T
—ik, 33.F4EHLT () 3, MRINAFE, RHTE
To 34 RWHFRA () BAKE. 35.kF—X () —X
WAEEE. 36 AT TRED, & () £TREP. 37.
#¥AIL () ARIL, A4JIL () #AIL, RATHALT
To 384RHEH, () %7, ik Hid T, 3955

B E, () 24tk () 278, 40455557, & ()
£F3], KRM—Le! 41 ZR—ANZxER () ERGL
F)lo 42X ZHKE () FLXMEET. 43.4£F%2H RRK
AR, f2hn () H—Heke, 448 () BHKRE,
RAAREER. 45. T () AHLAXR? &AEERT A%
e F AR,

2. An Analysis of the Errors of the Polysemy
Adverb You(X) of Southeast Asian Students

Errors are different from accidental errors when the second
language learners use the second language and unconsciously
deviate from the target language. Error is a systematic and
regular mistake, which needs to be corrected repeatedly to
change. Next, after excluding the error types unrelated to this
study, we briefly analyze various typical error forms in the
corpus, assignments and examinations of Southeast Asian
students, and analyze in detail the difficult sentences in which
the error rate of various meanings in the test questionnaire
exceeds 70%.

2.1 An Analysis of Errors of the Polysemous Adverb X in
Corpus, Homework and Examination

1) Omission

BEANANRATZA T & () Re R BhoR &4 &, XALibA
R AR EF o

The accumulation of X here, omits B% in the fixed collocation,
and the progressive meaning cannot be expressed.

2) Misorder
A X XRIE R AE,

B. 4509 E Rt R L — 3k, — AL B EHT
— AR,

C. HSURIKREBE, —IK KA IR f B2 SR A9,
ST EEmHL D, ERRGLA AR KRB,

D. H# # BRI RA L BATEE, FAPARLEE
VR

When foreign students use many adverbs together, the word
order is wrong, which is the difficulty of foreign students'
teaching. A the correct order should be iX A% X ik & 48 2] ] B
%49 4 %. B The correct sequence should be —4& )L B X
# T —/ 3K, C The X position should be changed to 4 & &
A B L, —IK KA IR @ B X & WU LA When X
means cumulative meaning, except for X... X used together,
X usually only appears in the latter term. D it should be
adjusted to X% ] &R L E 2 4.

3) Wrong substitution

A —RE—R, FERRT, RELTRETHEWRK.
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B. T AR EANE, #hiErk B K X 4R
C.AERRKAZEN, BAXHERTEN KK,

There are two kinds of misclassification: one is that X should
use and use other components, such as A and B. In A X, the
same quantifier is repeated before and after, the table is
repeated many times, and i has no such use. The other is to
use other ingredients but using X, such as B. In B, X should
be used: when X and . are used to express the tone, the
former means to strengthen the negative and refuting tone; the
latter means even [3], strengthens the tone, implies i% in front,
and is mostly used in negative sentences. The latter can also
express a euphemistic tone, remove 4L, and the tone becomes
stiff. C This is the case.

4) Hybridity
LR AR T AEALIRT

This is a mixture of AAANTEAEAL K T and FRANTE A A X
% 7. X and 4 both mean the same thing, X means the same
thing as before, 4. means the same thing as other people [4].
This should mean that strangers come again, just use X.

5) Wrong collocation

A BINFEGEFATRRH, L, &

=
=

B. i 2 A RARHKE, ET@RALEE.

C. BIBHARNEH 2, ML, REAXXRSAIER
HEK,

A should be changed to X /&Mty B X K LiE%, C X &%
SAXEREGEK.

2.2 An analysis of errors of the polysemous adverb X in
the questionnaire

1) Errors in sequential meaning
A BAE () BT, RATUKET.

B. B isaie, () (38T RIR.

CARZTRER, & () £T7REH.

There is no first half sentence in a, which implies that there
have been such things before or that they should be as usual.
In addition to # mainly used for the unimplemented and X
used for the implemented, X can represent periodic repetition,
while # cannot. The difference between X and 4 is
explained in the mixed part. If use 42, it should be changed to
JA AR T, RAAMRT, KAVTUKRET.

The verbs in B and C are different, and X is used in the latter
sentence. The accuracy of Southeast Asian students is
relatively low, and there are many cases of confusion with 3,

&, F. First of all, there are two ways to use # as adverb: to
express two or more things at the same time, or treat them
equally, and to limit it to some monosyllabic verbs; to
strengthen the negative mood, which is often used to express
turning sentences, has the meaning of explaining the real
situation. Secondly, both & and X can indicate that the action
appears again, but i£ is mainly used for the unrealized action,
while X is the opposite. As for & and X, as already
mentioned above, they will not be repeated here. The actions
in B and C have been completed and carried out successively,
excluding #, i& and .

2) Errors in co-occurrence sequence meaning (accumulation)

A. He A KRR @,
—i—éo

() Readxss, —HARE 21

B. AANET, () RRMAKRE, Rl L EF.

C.EAMHT, 2 () gL, () 24,

D. R AT AR = A () K.

E. %3, RAKBAIR, () HEMBIF,

Southeast Asian students in A and B mainly have the wrong
generation of 4L and FF. First of all, when it means the same
action, X means the same action as before, and 4. means the
same action as other people. Sentence B is not the same action,
but the co-occurrence of different situations, using X .
Secondly, 5 means that two or more things are going on at
the same time, or two or more things are treated equally,
means further. It is often followed by <, i&. Here Southeast
Asian students confuse X with F, 4.

In C, Southeast Asian students in China mainly mistook
and didn't put X... X and 4....4 First of all, both of them
can indicate that two kinds of actions and states exist at the
same time, the former can use both verbs and adjectives, and
the latter can only use verbs. Secondly, the general subject of
the former is the same, while the general subject of the latter is
different. According to the above analysis, #i¥ and #14% in
C are adjectives with the same subject, so we should choose
XX

The main reason for D error is that students can't remember
the fixed collocation clearly, and there is no similar fixed
collocation between i& and 4.

E middle school students are mainly confused with
collocation BE... X And BL..4L .The former refers to the
supplementary explanation of the latter part to the former; the
latter refers to the simultaneous occurrence of actions, States,
properties, or situations connected with the same thing.[5]The
latter sentence in E is just a supplementary explanation of the
former sentence, so choose Bt... X..

3) Errors in strengthening the meaning of mood

A BRIFX B ARE, etk () FET,
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B. £ %525 BRANR, mAe () A—HFehs
C.He () Z#IAE, ARELEA

D. SIA () A LR, il X A7

E. R TARS 4P a0 at ], X ()H A4 R & 3L 09982

FoARK B4, () fed ERAF K F%R?

G.F@ () AMHLXE? KMNTEETABIEF K,

The main reason for A and B's errors is that the students
confused the usage of Jf, i€ and X. In fact, there is no
turning point in the tone of #, &, 4. The low accuracy of
this question may be related to the fact that some students
have not yet learned the turning usage of X. In the process of
speaking and practicing, teachers need to clarify the rules of
usage and practice more.

A large number of errors in C and D indicate that there is no
clear distinction between the use of X to strengthen negation
and the use of 7, 4. to express mood for students. X and
can strengthen the negative mood, X only used in the
sentence of direct negation precondition; 5+ emphasizes that
the fact is not what the other party says, the general people
think, or the self thought [6]. In C and D, X is suitable. As for
the difference between X and 4 in the use of mood, the part

of mistake has been explained above, and will not be repeated
here.

The error rate of EFG is very high, and the foreign students
have mixed up with i and 4%, but they have not made clear
the difference of their tone. First, X itself does not show
rhetorical questions, but only strengthens the tone of
rhetorical questions; while i itself shows rhetorical
questions [7]. Second, when X strengthens the rhetorical
question, there should be interrogative pronouns such as /& 4,
1+ 4, k4~ in the sentence, and the modal particle at the end
of the sentence should use & instead of *%; when iL indicates
the rhetorical question, there can be no interrogative pronoun,
the modal particle at the end of the sentence sometimes uses
%% and sometimes uses “5. There are interrogative pronouns
in E, F and G, and %% at the end of the sentence, so X should
be used. As for X and 4, the previous paragraph has been
explained, so it will not be repeated.

3. An Investigation and Statistics of the
Acquisition Order of Polysemy Adverb You
(X) by Southeast Asian Students

In order to understand the acquisition of X by Southeast
Asian students, we collected and investigated the corpus of
homework, test papers and interlanguage corpus, and
analyzed the collected materials and data.

3.1 Students' Homework, Examination Papers and
Corpus of Interlanguage

The corpus of homework and examination papers comes from
the homework and examination papers of Southeast Asians
students in three universities (Southwest University for
nationalities, Sichuan University of Arts and Sciences, Kaili
College), and 19 pieces of corpus containing X are collected;
the corpus of interlanguage comes from HSK dynamic
composition corpus of Beijing Language University and
composition corpus of Chinese descent students in Southeast
Asian of Jinan University: the former is collected There are
more than 11000 responses to HSK composition test for
foreigners whose mother tongue is not Chinese, with a total of
4.24 million words. We use string search to search for a
corpus containing re for Southeast Asian students. The latter
mainly collects about 8 million words from Chinese students
of Southeast Asia in recent years (including ordinary
composition and examination composition), with a total of
Southeast Asian students including There are 150 pieces of
X.

According to the different meanings and usages of X in the
corpus, we set up the meaning of X in accordance with the
collected corpus of Southeast Asians international students,
and then make statistics on the frequency, error frequency and
error rate of each meaning respectively. According to
statistics, in this part of the corpus, the most frequently used
meanings of Southeast Asian students are sequential
meanings (82), cumulative meanings (68), modal meanings
(20), the highest error rate is modal meanings (25%),
cumulative meanings (14.7%), and sequential meanings
(12.2%). Due to the limited data and the fact that studying
abroad is avoiding the difficult usage, the 1B/ 1E /2C /3B
category has not collected the use cases of biased errors.
Therefore, the statistics here alone have limited persuasion in
mastering the typical polysemy adverb X of Southeast Asian
students. For this reason, we will also use a test questionnaire
to get a more comprehensive understanding of the acquisition
of foreign students in Southeast Asians.

3.2 Corpus in the Test Questionnaire

The subjects of this questionnaire also come from the
undergraduate students of the three universities (Southwest
University for nationalities, Sichuan University of Arts and
science, Kaili College), whose Chinese learning level covers
junior high school and senior high school. In terms of
questionnaire design, in order to meet the reliability and
validity of the test, we have made the following controls: 1.
All words in the test are from class a words in the outline of
Chinese level vocabulary and Chinese character level. 2. We
have pre issued the questionnaire, that is, we have made
predictions among the senior Southeast Asian students of
Sichuan University of Arts and Sciences, and on this basis, we
have improved the questionnaire. The questionnaire was
distributed in class and online, 120 questionnaires were
distributed, 105 questionnaires were recovered, 90 of which
were valid.

Due to the small age difference and the limited number of
boys, this paper has to be put on hold. Next, we will analyze
the question types and HSK grades (those who did not
participate in the exam are all recorded as grade 0): first, we
will count the correct rates of the subjects of different types of
questions and various meanings; second, we will examine the
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correct rates of foreign students' acquisition of various  meanings.
Table
Level Accuracy ranking (high left, low right, same probability of the same lattice,% omitted
Total 2B 1C 1A 1E 2E 1B 2C 2A 2D 1D 3A 3B 3C
Accuracy 73 70 58 53 52 50 46 35 33 28 21 19 16
Level 6 1A, 1C, 1D, 1E, 2B, 3B, 3 (100) 1B, 2C, 2D, 2E, 3A (75) 2A(25)
Level 5 1C, 2B 1A 1B, 2E 2C 1E 2D 2A 3B 1D 3A 3C
79 69 63 58 44 40 38 31 27 23
Level 4 1C 1A 2B, 2E 2C 1B, 1E 2D 2A 1D 3B 3A,3C
85 65 60 50 45 40 33 32 15 5
Level 0 2B 1C 1E 1A 2E 1B 2C 2A 2D 1D 3A 3B 3C
66 62 57 49 47 46 40 33 28 26 24 15 14

When foreign students acquire many different language points,
some of them are mastered first and some of them are
mastered later. When designing the teaching order, teachers
should try their best to keep it consistent with the foreign
students' acquisition order, so as to improve the second
language learners' language level. According to the statistics
and analysis results of the questionnaire, we synthesize the
overall accuracy rate and refer to the accuracy rate of each
meaning of the students at all levels, and conclude the
acquisition order of the polysemy adverb X by the Southeast
Asian students: the acquisition order of the major meaning
items is sequential meaning, co-occurrence sequential
meaning and strengthening mood meaning; the acquisition
order of the specific meaning items is 2B/ 1C/ 1A/ 1E/2E/
1B/2C/2A/2D/1D/3A/3B/3C.

4. The Teaching Strategy of Polysemous
Adverb You (X)) for Southeast Asiantian
Students

4.1 Combining the Acquisition Order and the Frequency
of Use, We Can Optimize the Teaching Order of Each
Item

We have got the acquisition order of X.. When teaching,
teachers should arrange the teaching order of each meaning
according to the acquisition order and frequency of use of
each meaning of X by foreign students. First, we should teach
the meaning of the order (successive), then the meaning of the
common (accumulated) and finally the meaning of the mood.
In this way, it is helpful for international students to master
various meanings and usages of X step by step.

4.2 The Synonym Discrimination is Carried Out, and the
Teaching is Organized by the Comparison Method and
the Situational Method

According to the above analysis, we know that the most
frequent form of errors in the study of foreign students is the
generation error. Due to the complexity of the usage of X and
the overlapping of the usage of i&, &, #, F, and the fact that
the foreign students belong to the second language learners,
there are a lot of errors in the corpus which are confused with
L, 4, F, 5. In view of this, teachers should adopt contrast
method and Situational Method to organize teaching and
improve the pertinence and comprehensibility of teaching.

First of all, teachers can use intralingual comparison and
Interlanguage comparison to organize teaching. According to
the learning situation, teachers should distinguish the different

meanings of i&, &, H, . For example, when we talk about
the repetition of X, we might as well contrast it with the
repetition of & and 4, and explain the specific context and
conditions of X . In addition, when conditions permit,
teachers can also carry out an interlanguage comparison to
clarify the differences between the words in Southeast Asian
and Chinese and reduce the impact of negative transfer of
mother tongue.

Secondly, teachers can also use situational approach. When
explaining specific language points, teachers may as well give
some examples of moderate difficulty and close to life in
combination with the actual situation, so that foreign students
can better understand the semantic background of the
meaning. For example, when explaining the repetition of X,
teachers can give examples of “#f X Z B K, SR X &8 Ko
P RZBE <, AT A K3 T . . Inaddition, teachers
can also use pictures and prompts to create situations, so that
students can use X to describe the situation, so that students
can more experience the use of X in the language
environment.

4.3 Using the Research Results of Acquisition, Combining
Speaking with Practice, Focusing on Intensive Speaking
and More Practice

The first thing for foreign students to learn a language is to use
it correctly. Therefore, teachers can make use of the
acquisition research results, make appropriate allocation, and
provide sufficient exercises to help foreign students
consolidate their language points and improve their language
skills. When explaining a meaning, teachers should carefully
design exercise questions and ways, such as choosing, filling
in blank, reading pictures and writing words; such as Q & A,
dialogue and other ways to consolidate. In addition, contrast
exercises should be designed to compare the meanings of &,
&, #&, 5+ with those of X, so as to gradually improve the
discrimination ability of foreign students.

4.4Refer to Ebbinghaus Forgetting Curve, Review
Regularly and Strengthen the Practice

Teachers may wish to practice and review the X that they
have learned throughout the whole learning process. For
example, when studying the latter two categories of meaning
items of X, foreign students can add some exercises to
practice the sequential meaning, and lead them to review the
usage of the sequential meaning of X .. In addition, after
learning all the meanings of X, the teacher will refer to the
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Ebbinghaus forgetting curve in the learning process of other
language points, lead the foreign students to review the
different usages of different meanings of X, summarize the
usage conditions of X together with the foreign students,
distinguish with the easily confused words, and help the
foreign students to consolidate the usages of X in practice.
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